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2021 Curriculum Alignment
Conference:

ADVANCING CURRICULUM

initiative

ALIGNMENT PARTNERSHIPS

FRIDAY, FEBRUARY 26, 2021
Zoom

This agenda includes embedded links to the various Zoom sessions. The text
in “blue” font includes the link to the main conference Zoom session (above)
and a number of breakout opportunities, below.

&

UCF

UNIVERSITY OF
CENTRAL FLORIDA

9:00 a.m. WELCOME AND OPENING REMARKS
Dr. Amy Locklear, Provost, Daytona State

CENTRAT 9:15 a.m. PANEL PRESENTATION: ALIGNMENT AS A
FLORIDA FOUNDATIONAL PIECE FOR TRANSFER STUDENT
SUCCESS

Dr. Theodorea Berry, Vice Provost, Division of
Student Learning and Academic Success and Dean,

College of Undergraduate Studies, UCF
STATE COLLEGE

@DAYTONA
N/

Dr. Carrie Henderson, Executive Vice Chancellor,
Florida College System

. \ Eastern Florida
L STATE COLLEGE

B i
__! ﬁ | Lake-Sumter

7 State College

Dr. Amy Locklear, Provost, Daytona State College

Dr. Laura Ross, Vice President, Academic Affairs,
Seminole State College

Dr. Melody Bowdon, Associate Vice Provost, Division
of Student Learning and Academic Success and
Associate Dean, College of Undergraduate Studies,
UCF (Moderator)

5

SEMINOLE 9:50 a.m. CONCURRENT SESSIONS: SELECT ONE TO ATTEND:
STATE COLLEGE Academic Equity
Dr. Rohan Jowallah, Instructional Designer, Center for
Distributed Learning, UCF
Course Sequence Data
VALENCIA Dr. Teresa Dorman, Associate Dean, College of
COLLEGE Sciences, UCF

10:50 a.m. BREAK
CENTRAL FLORIDA

DISTRICT SCHOOLS
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11:00 a.m.

11:45 a.m.
12:00 p.m.
12:40 p.m.

12:45 p.m.

CONCURRENT TRACK SESSIONS: SELECT ONE TO
ATTEND

Medical College Admission
Dr. Erin Myszkowski, Director, Pre-Health & Pre-Law
Advising, UCF

The Faculty Advising Role: Beyond the Courses
Lianna McGowan, Professor of New Student
Experience, Valencia College, East Campus

Dr. Mia Pierre-Wall, Professor of New Student
Experience, Valencia College, Downtown Campus

Integrating the General Education Program to the
Student’s Major and Beyond
Dr. Lindsey Neuberger, Associate Professor,
Nicholson School of Communications and Media, UCF

Dr. Rosalind Beiler, Associate Professor of History,
UCF

RECONVENE & GENERAL ANNOUNCEMENTS

DISCIPLINE BREAKOUTS AND WORKING LUNCH
RECONVENE & INSTRUCTIONS FOR THE FINAL SESSION

CONCURRENT TRACK SESSIONS: SELECT ONE TO
ATTEND

Active Learning in an Online Environment
Dr. Kersten Schroeder, Assistant Professor,
Biomedical Sciences, UCF

Integrative Learning: The Power of Connecting Two
Disciplines for Active Learning and Student Engagement
in Online or In-Person Classes
Michael Moniz, Professor of Communication, Valencia
College, Downtown Campus

Dr. Melonie Sexton, Professor of Psychology,
Valencia College, Downtown Campus

Pre-Major Canvas Course for Transfer Students
Dr. Jeffrey Reinking, Associate Lecturer, Kenneth G.
Dixon School of Accounting, UCF

RECONVENE & GENERAL ANNOUNCEMENTS

CLOSING REMARKS
Dr. Mark Paugh, Vice President of Academic Affairs,
College of Central Florida

CURRICULUMALIGNMENT.COM


https://ucf.zoom.us/j/98000751640?pwd=L1IzZ3g0bEFjdmFQb1FJbVR4dTN6QT09

The 10t Curriculum Alignment Conference was attended by a total of 128 participants drawn from
UCF, six DirectConnect to UCF™ institutions, one participant from FIU and one from Florida
Department of Education- Florida College System. This conference was virtual.

WELCOME AND OPENING REMARKS
Opening remarks were provided by Dr. Amy Locklear, Provost, Daytona State College
PANEL PRESENTATION: ALIGNMENT AS A FOUNDATIONAL PIECE FOR TRANSFER STUDENT SUCCESS

This panel discussion focuses on the institutional- and state-level perspectives regarding the need for
and benefit of alighment as a foundation for student academic success. The panel specifically discussed
the value of alignment in relation to student success.

Panel moderated by Dr. Melody Bowdon, Associate Vice Provost, Division of Student Learning and
Academic Success and Associate Dean, College of Undergraduate Studies, UCF.

The panelists include senior academic affairs leadership at the state colleges, UCF, and Florida College
Schools. They were:
e Dr. Carrie Henderson, Executive Vice Chancellor, Florida College System
e Dr. Theodorea Berry, Vice Provost, Division of Student Learning and Academic Success and
Dean, College of Undergraduate Studies, UCF
e Dr. Amy Locklear, Provost, Office of Academic Affairs, Daytona State College
e Dr. Laura Ross, Vice President, Academic Affairs, Seminole State College

CONCURRENT SESSIONS:
Participants were invited to select a session to attend.

Academic Equity: Creating a Framework for Inclusion in the Online Learning Environment
Dr. Rohan Jowallah, Instructional Designer, Center for Distributed Learning, UCF

This session will broght together approaches for enhancing inclusion in the design,
development, and delivery of online courses. The presenter will also shared a few practices on
how to incorporate inclusion in an online course.

Link to Presentation in MSTeams

Link to Presentation in Appendix

Course Sequence Data: New Dashboard in MS Teams

Dr. Teresa Dorman, Associate Dean, College of Sciences, UCF

A demonstration and discussion of the data available in the Course Sequence Dashboard that is
now accessed in Microsoft TEAMS. Includes examples of sequence data from several
disciplines.

Link to Presentation in MSTeams

Link to Presentation in Appendix



https://teams.microsoft.com/l/file/3C4C3F33-4260-4BCE-B173-3026B59179F0?tenantId=bb932f15-ef38-42ba-91fc-f3c59d5dd1f1&fileType=pdf&objectUrl=https%3A%2F%2Fucf.sharepoint.com%2Fsites%2FUCFTeam-DirectConnect-Curriculum-Alignment%2FShared%20Documents%2FGeneral%2FCA%20Conference%2FCA%20Conference%202021%2F2021%20Presentations%2FJowallah_AcademicEquity.pdf&baseUrl=https%3A%2F%2Fucf.sharepoint.com%2Fsites%2FUCFTeam-DirectConnect-Curriculum-Alignment&serviceName=teams&threadId=19:2c611114c8204093a7c2857059da393a@thread.tacv2&groupId=667c7c76-f059-4a0c-aae2-59b550cc5462
https://teams.microsoft.com/l/file/C33888E2-5287-4C9A-B546-B1CC317B9CEC?tenantId=bb932f15-ef38-42ba-91fc-f3c59d5dd1f1&fileType=pptx&objectUrl=https%3A%2F%2Fucf.sharepoint.com%2Fsites%2FUCFTeam-DirectConnect-Curriculum-Alignment%2FShared%20Documents%2FGeneral%2FCA%20Conference%2FCA%20Conference%202021%2F2021%20Presentations%2FDorman_CourseSequenceData.pptx&baseUrl=https%3A%2F%2Fucf.sharepoint.com%2Fsites%2FUCFTeam-DirectConnect-Curriculum-Alignment&serviceName=teams&threadId=19:2c611114c8204093a7c2857059da393a@thread.tacv2&groupId=667c7c76-f059-4a0c-aae2-59b550cc5462
https://teams.microsoft.com/l/file/C33888E2-5287-4C9A-B546-B1CC317B9CEC?tenantId=bb932f15-ef38-42ba-91fc-f3c59d5dd1f1&fileType=pptx&objectUrl=https%3A%2F%2Fucf.sharepoint.com%2Fsites%2FUCFTeam-DirectConnect-Curriculum-Alignment%2FShared%20Documents%2FGeneral%2FCA%20Conference%2FCA%20Conference%202021%2F2021%20Presentations%2FDorman_CourseSequenceData.pptx&baseUrl=https%3A%2F%2Fucf.sharepoint.com%2Fsites%2FUCFTeam-DirectConnect-Curriculum-Alignment&serviceName=teams&threadId=19:2c611114c8204093a7c2857059da393a@thread.tacv2&groupId=667c7c76-f059-4a0c-aae2-59b550cc5462

CONCURRENT TRACK SESSIONS
Participants were invited to select a session to attend.

Medical School Admission & Community/ State College Science Courses

Dr. Erin Myszkowski, Director, Pre-Health & Pre-Law Advising, UCF

This presentation reviewed key components to advising Pre-Health students and also discussed
the topic of science prerequisite courses required by health professional schools and whether
these science prerequisite courses can/should be taken at a four-year college or university or at
a two-year state/community college.

Link to Presentation in MSTeams

Link to Presentation in Appendix

The Benefits of an Informed and Effective Faculty Advising System

Lianna McGowan, Professor of New Student Experience, Valencia College, East Campus

Dr. Mia Pierre-Wall, Professor of New Student Experience, Valencia College, Downtown Campus
This presentation focused on the faculty advising role in a front door student success course,
SLS 1122: New Student Experience (NSE) and an overview of the partnership with student
affairs for advising-specific credentialing and a professional development program. Faculty
advisors in the NSE course are integral to student retention, degree completion, and transfer
rate.

Link to Presentation in MSTeams

Link to Presentation in Appendix

Integrating the General Education Program to the Student’s Major and Beyond

Dr. Melody Bowdon, Associate Vice Provost, Division of Student Learning and Academic Success,
UCF

Dr. Rosalind Beiler, Associate Professor of History, UCF

Dr. Lindsey Neuberger, Associate Professor, Nicholson School of Communications and Media,
UCF

This presentation provided an overview of UCF’'s GEP Refresh and the quality enhancement
plan (QEP) on integrative learning. The goal is Integrative Learning Foundations within the GEP,
where the student thinks about connections between courses, their major and their academic
goals; and faculty think about learning outcomes and the ability to apply what learned to real
world principles.

Link to Presentation in MSTeams

Link to Presentation in Appendix

DISCIPLINE BREAKOUTS AND WORKING LUNCH

A working lunch during which faculty joined their peers in their respective breakout rooms to engage in
discussions around topics such as remote teaching challenges and opportunities, impact of alignment
on upper-level course preparation, and emerging topics and concerns.



https://teams.microsoft.com/l/file/3D11E5B4-CDCC-4078-8B35-3679F24AB5D9?tenantId=bb932f15-ef38-42ba-91fc-f3c59d5dd1f1&fileType=pptx&objectUrl=https%3A%2F%2Fucf.sharepoint.com%2Fsites%2FUCFTeam-DirectConnect-Curriculum-Alignment%2FShared%20Documents%2FGeneral%2FCA%20Conference%2FCA%20Conference%202021%2F2021%20Presentations%2FMyszkowski_PHPL_MedicalCollegeAdmission.pptx&baseUrl=https%3A%2F%2Fucf.sharepoint.com%2Fsites%2FUCFTeam-DirectConnect-Curriculum-Alignment&serviceName=teams&threadId=19:2c611114c8204093a7c2857059da393a@thread.tacv2&groupId=667c7c76-f059-4a0c-aae2-59b550cc5462
https://teams.microsoft.com/l/file/60F13104-9082-4C51-8765-82ADD1D5C15F?tenantId=bb932f15-ef38-42ba-91fc-f3c59d5dd1f1&fileType=pptx&objectUrl=https%3A%2F%2Fucf.sharepoint.com%2Fsites%2FUCFTeam-DirectConnect-Curriculum-Alignment%2FShared%20Documents%2FGeneral%2FCA%20Conference%2FCA%20Conference%202021%2F2021%20Presentations%2FMcGowan-MiaPierre-Wall_BenefitsInformedEffectiveFacultyAdvisingSyst.pptx&baseUrl=https%3A%2F%2Fucf.sharepoint.com%2Fsites%2FUCFTeam-DirectConnect-Curriculum-Alignment&serviceName=teams&threadId=19:2c611114c8204093a7c2857059da393a@thread.tacv2&groupId=667c7c76-f059-4a0c-aae2-59b550cc5462
https://teams.microsoft.com/l/file/2EB86225-0DB4-4690-8140-238C89EB2E95?tenantId=bb932f15-ef38-42ba-91fc-f3c59d5dd1f1&fileType=pptx&objectUrl=https%3A%2F%2Fucf.sharepoint.com%2Fsites%2FUCFTeam-DirectConnect-Curriculum-Alignment%2FShared%20Documents%2FGeneral%2FCA%20Conference%2FCA%20Conference%202021%2F2021%20Presentations%2FBowden-Beiler-Neuberger_IntegratingGEPtoMajorandBeyond.pptx&baseUrl=https%3A%2F%2Fucf.sharepoint.com%2Fsites%2FUCFTeam-DirectConnect-Curriculum-Alignment&serviceName=teams&threadId=19:2c611114c8204093a7c2857059da393a@thread.tacv2&groupId=667c7c76-f059-4a0c-aae2-59b550cc5462

CONCURRENT TRACK SESSIONS
Participants were invited to select a session to attend.

Active Learning in an Online Environment: Innovations and Opportunities to Courses Using
Online Instruction

Dr. Kersten Schroeder, Assistant Professor, Biomedical Sciences, UCF

A discussion of how teaching in an online environment has opened new doors to performing
different active learning exercises with students in upper-level courses. These courses engage
students in case-based learning, problem-based learning, game-based learning, and escape
rooms.

Link to Presentation in MSTeams

Link to Presentation in Appendix

Due to technical difficulties, this presentation was not offered.

Integrative Learning: The Power of Connecting Two Disciplines for Active Learning and
Student Engagement in Online or In-Person Classes

Michael Moniz, Professor of Communication, Valencia College, Downtown Campus

Dr. Melonie Sexton, Professor of Psychology, Valencia College, Downtown Campus

Students take courses as a step in a process. It is common that each course appears as a single
experience with no relation to another course or to real world application. Valencia College
Downtown has created an integrated lesson approach that allows students to see how two
courses connect within a topic, their career, their lives and with bigger social issues in the
world. This approach was successful in first-to-first classes but was also used in innovative ways
through the online environment. The process is all about creating an active learning experience
for the students which engages them in the learning of topics, their lives and social issues. This
presentation focused on the concept and how it was applied in the online learning environment
with great success.

Pre-Major Transfer (Non-Credit) Webcourses

Dr. Jeffrey Reinking, Associate Lecturer, Kenneth G. Dixon School of Accounting, UCF

This session will present the Canvas non-credit course that the Dixon School of Accounting at
UCF developed for the Pre-Accounting Majors (native and transfer). Students are automatically
enrolled, and the course provides information that acclimates students to the Accounting
Major. As of Fall 2020, 1,074 students were enrolled and had access to this Canvas course.

Link to Presentation in MSTeams

Link to Presentation in Appendix

CLOSING REMARKS

Closing remarks were provided by Dr. Allan Danuff, Associate Vice President, Arts and Sciences, College
of Central Florida on behalf of Dr. Mark Paugh, Vice President of Academic Affairs, College of Central
Florida.

A list of attendees is found in Appendix 2.



https://teams.microsoft.com/l/file/A927DDF2-EA93-44AA-A0AB-201B3B3EE5D6?tenantId=bb932f15-ef38-42ba-91fc-f3c59d5dd1f1&fileType=pptx&objectUrl=https%3A%2F%2Fucf.sharepoint.com%2Fsites%2FUCFTeam-DirectConnect-Curriculum-Alignment%2FShared%20Documents%2FGeneral%2FCA%20Conference%2FCA%20Conference%202021%2F2021%20Presentations%2FSchroeder_ActiveLearningOnlineEnvironmen.pptx&baseUrl=https%3A%2F%2Fucf.sharepoint.com%2Fsites%2FUCFTeam-DirectConnect-Curriculum-Alignment&serviceName=teams&threadId=19:2c611114c8204093a7c2857059da393a@thread.tacv2&groupId=667c7c76-f059-4a0c-aae2-59b550cc5462
https://teams.microsoft.com/l/file/7D4F1FAC-49A0-41F9-85ED-9DAD08E758EE?tenantId=bb932f15-ef38-42ba-91fc-f3c59d5dd1f1&fileType=pptx&objectUrl=https%3A%2F%2Fucf.sharepoint.com%2Fsites%2FUCFTeam-DirectConnect-Curriculum-Alignment%2FShared%20Documents%2FGeneral%2FCA%20Conference%2FCA%20Conference%202021%2F2021%20Presentations%2FReinking_TransferStudentWorkshop.pptx&baseUrl=https%3A%2F%2Fucf.sharepoint.com%2Fsites%2FUCFTeam-DirectConnect-Curriculum-Alignment&serviceName=teams&threadId=19:2c611114c8204093a7c2857059da393a@thread.tacv2&groupId=667c7c76-f059-4a0c-aae2-59b550cc5462

APPENDIX 1: Presentations

Academic Equity
Dr. Rohan Jowallah, Instructional Designer, Center for Distributed Learning, UCF




Our
present
Context

This Photo by Unknown Author is licensed under CC BY-5A

Why
address
equity?

(Discussion/Possible
Examples).

Reduce achievement gaps

Address gender gaps in STEM

Reflect/Audit policies that will limit or hinder low-income
students to progress

Build a community of practice.

Practice Inclusive Teaching




Inclusive Teaching

Strategies for
Enhancing
Equity
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1. Be transparent in
your instructional
approaches and

expectations.
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1. Strategies for
Transparent
Instructional
Approaches




2. Design courses using
the principles of

universal design
for learning to
maximize educational

opportunity.

Accessibility
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Figure 1. Percentage
distribution of students
ages 3-21 served under
the Individuals with
Disabilities Education Act

(IDEA), by disability type:
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Inclusive office hours (Online/Face-to-face)

©O 00O

REACH OUT TO MIA STUDENTS NOT MEETING CREATE FLEXIBLE USE TECHNOLOGY TO
STUDENT COURSE LEARNING MEETING TIMES OFFER SUPPORT AND
OUTCOME EXPLAIN IDEAS

© O

SET UP A BODOKING PAGE IN
INVITE STUDENTS TO (WEBCOURSES)
FORWARD
QUESTIONS BEFORE
MEETING .
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5. Provide multiple
options for students to
demonstrate their
knowledge.

'ﬁ‘
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Formative

Before or during
nstruction

Guide in planning
& improving
instruction, to

improve learning

Summative

The end of
instruction

Inform & assess
the level of
accomplishment
toward LO
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Diversity
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6. Provide the framework
for collaborative group
projects to enhance
students’ learning
experience.
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Inclusive group
work ( Outline
the process)

7. Have high an expectation for
all students regardless of their
background.
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Fostering High Expectations

Convey confidence in your students.

Let students know that you believe in them
and speak positively about students to
other staff.

Give opportunities for students to
contribute

Give specific feedback.
Provide high levels of support
Have a “No student left behind” approach.

Equitable engagement

Random response

Provide challenging questions to all students
Provide a protocol for engagement

Seek varied perspectives on concepts
Consider religious holidays

Be mindful of your language use and possible
generalization.

Check for questions/ffeedback (online)

Thia Phote by Linkeowm Author i beorracd under CC BY
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Wh at = Willingness to look at student outcomes and
disparities

DoeS It - Recognition that individual students are not
responsible for the unequal outcomes of

Mean to groups

* Respect for the aspirations and struggles

Be Equity- | - raimess

. * Elimination of entrenched biases,
M I n d e d ? stereotypes, and discnmination

Theory and SOLﬁ+R2 21

ractice POWERED BY UPCEA.
Administration + Roundtable

Fostering Inclusion in the Online Learning Environment
Dr. Rohan Jowallah, University of Central Florida

@ JOrNS HOPKING
Dr. Olysha Magruder, Johns Hopkins University iy
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Group
Discussion




Question What would equity goals look
like in your department?
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Thank You!
Rohan.Jowallah@ucf.edu




Course Sequence Data
Dr. Teresa Dorman, Associate Dean, College of Sciences, UCF
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i COLLEGE of
CF CENTRAL
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FLORIDA
opportunily college-

o GOUrse Sequence Data

iyl New Dashboard in MS Teams
Y Lt

- Dr. Teresa Dorman
SEMINOLE Associate Dean, College of Sciences

STATE COLLEGE

VALENCIA
COLLEGE

Accessing the Dashboard — MS Teams

Do you currently use MS Teams?

* Using your Zoom reactions (found either on the screen you’re looking at or
under “participants”) answer “YES” or “NO”

Guest Accounts (for nonUCF Access)

* Requires Azure based Multi-Factor Authentication (MFA)
* “UCF Guest Access MFA” document in chat

21




Accessing the Dashboard

'_! Teams W m CA Dashboard--Course S... Posts Files —+
- | Yorrisams + New T Upload v 3 Sync @ Copy link 4 Download { Add cloud storage
u UCFTeam-DirectConnect... . > :
HH Curriculum Alignment Dashboard--Course Sequencing
Teams General
a CA Dashboard--Course Sequen... [M  Namew Modified Modified By
CA-Accounting & N
h @5 1 READ ME FIRST.docx About an hour ago Teresa Dorman
@ CA-Composition &
OneNote CA-Speech & [ DirectConnect Course Sequencing Dashboa...  January 25 Deborah Bradford
CA-Theatre

Curriculum Alignment Phys... &

Curriculum Alignment-M... &

“1 READ ME FIRST” document in chat

Excerpt from “READ ME FIRST”

Permission and Additional Information:
* Notify us if you intend to share these data — we want to ensure you know how to
correctly read and interpret the results

* Notify Dr. Pat Ramsey with UCF’s IKM before sharing outside of the DirectConnect to
UCF® partner institutions

Ethical Use of these Data:
* Many factors positively/ negatively impact student success

* Not intended:
* to imply that these data predict or determine a student's ability to perform and/or
succeed
* to indicate the quality of instruction at a given institution
&

UCF

22




Examining these data, we must acknowledge:

* Institutional Missions
* Performance Metrics
* Admissions Protocol
* Use (or not) of Placement Tests

* Environmental Differences

UCF

23




Downloading the Dashboard

Microsoft Teams

A Teams Y u CA Dashboard--Course S... Fosts Files -+
a Your teams + New v T Upload ~ 3 Sync @ Copy link 4+ Download |- Add cloud storage
D UCFTeam-DirectConnect...  +»» . ) i
: Curriculum Alignment Dashboard--Course Sequencing
Teams General
“ CA Dashboard--Course Sequen... Name Modified Modified By -
Files CA-Accounting &

B 1 READ ME FIRST.docx About an hour ago Teresa Dorman
CA-Composition &

CA-Speech & — B DirectConnect Course Sequencing Dashboa...  January 25 Deborah Bradford

CA-Theatre ©

Curriculum Alignment Phys... &

=

Curriculum Alignment-M... &

o.\ﬁlicmsoﬂ Teams

Q, Search
DirectConnect Course Sequencing Dashboard (1).twbx _
DirectConn...
Course Seq... Reader 2020.4
B
3
-
e
Opening Packaged Workbook
Preview not available. Please download the Elapsed time 01:15 Cancel
file.
Download
4
Loading the data source for the first time. Load time may vary depending on data set size and resources
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Course Sequence Detall

Detailed analyses of course sequences

File Story Window Help

Undergraduate Course Sequencing Dashboard

Course
Sequence
Detail

See data by Overall Target Course Success (A,B,C) Rates by Prerequisite Course Attempt Source
8l Summary

completed at UCF Transferred in AP Credit

85.9% 75.2%

Target Course Success Rates by Institution of Prerequisite Course Attempt

Success Rate %

25
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See data by

Introd

® In:

onal Sum:

Academic Success

Select Target Course

Select Prerequisite Course

ucing the Dashboard

11/
\

See data by /

-*:‘ Year

THEE BYsas DR ARR U BT NA AOXEHST

Prerequisite Completion Institution
College of Central Florida
Daytona State College

Eastern Florida State College

Lake Sumter State College

Semincle State College of Flor.

Valencia College

UCF

Other FCS

Other

AD

NERMEE

PFGFEQUiSuc wuurses uu nut need to be actual M College of Central Florida

me Daytona State College

foundational knowledge upon Which the target [l Sastern Florida State College

course is dependent.

- Lake Sumter State College

Seminole State College of Flori..

B Valencia College

M ucr

Example Data Sets

Target

Prerequisite

EGN 3310 PHY 2048

Statics

Physics with Calculus |

ACG 2021 MAC 1105

Prin. of Financial Acct College Algebra

PCB 3044 BSC 2011

Ecology

Biology |

Remember: Target is the course taken after transfer to UCF.
Prerequisite is the course taken at any institution and
these are the Curriculum Alignment courses.
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See data by

®) Institutional Summary

x . e
Institutional Summary

« Of the students who completed PHY2048
(at either a partner college or UCF),

how did they do in EGN3310 at UCF? a————————
» PHY 2048 =

« How do partner college attempts at PHY2048
compare to the students who attempted it at
UCF?

&

UCF

Overall Target Course Success (A,B,C) Rates by Prerequisite Course Attempt Source

<+—— This tells you the overall %success (ABC) in

EGN3310 based on whether the PR was
Soelp Zidi 88.6% completed at UCF, a transfer institution, or
Target Course Success Rates by Institution of Prerequisite Course Attempt (lf aVailabIe) based on AP placement_
80.0% 76.7% — .
? _— o ot <+——— This chart tells you the
2 A /7”{—’_“% %success (ABC) in
- 04 EGN3310 at UCF after
? a0 il sy — h
o 3;;2___/4‘% _;f_’;j,., taking PHY2048 at a

specific institution.

M College of Central Florida

Dayton
M Eastern Florida

<+—— This chart tells you the Avg
Grade Pointin EGN3310
after completing PHY2048.

Avg. Target Course Avg. Grade Pts. %
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Prerequisite Con

[C8]8]

Success Rate %

e 4

Avg. Target Course Avg. Grade Pts

Target Course Success Rates by Institution of Prerequisite Course Attempt

Hover over data points for details:
63 students completed PHY2048 at

66.9% / 0%

& VC and continued into EGN3310.
e 1% 55.6% (35) of them were
55.6% successful (ABC) in EGN3310.

on: Valencia College
35
28
63

Isolate by institution or
compare two or more

Student Average Grade Point Performance by Institution of Prerequisite Course Attempt

Hover over data points for details:

/ 749 students completed PHY2048
/‘ 2 at UCF and had an Average
21 23 GradePoint of 2.3 in EGN3310
= ear 2018-19
G Pts.: 2.3
UCF
501

248
749

—138
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See data by

Gap Terms =

Year

» What is the gap in time between MAC1150 and -
ACG2021, and how does this affect performance sl g e
in ACG20217? = o :

Select Prerequisite Course

* This is the “recency” question: How does a gap in
time between attempts in the prerequisite and
target course impact the target course’s grade?

&

UCF
Overall Target Course Success (A,B,C) Rates by Prerequisite Course Attempt Source
e Overall %success (ABC) in ACG2021
based on where PR was completed
86.0% 75.9% P
Success Rates of Target Course Based on # of Gap Terms Between Prerequisite and Target Course
ey g mema 1% <+—— This chart tells you the
B4 bg—— TR o .
: e e e T R . Yosuccess (ABC) in ACG2021
F S = at UCF after taking MAC1105
& 4009 in same or up to +six terms
prior, and whether the PR was
attempted at UCF or
transferred.
Student Average Grade Point Performance Based on # of Gap Terms Between Prerequisite and Target Course
& 33-»—/""4“3
21 32
2 ¥ — — w . - 28 28 .
P . |27 — - = o =7s_‘—~f_:.r/=; zr-—f'_*a— 26 g ThiS chart_ tel_ls you the Avg
H = . : Grade Point in ACG20201

after completing MAC1105 in
a same or prior term.
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Success Rates of Target Course Based on # of Gap Terms Between Prerequisite and Target Course

TR 2% 91.3% 5.0% - .
s a0 2 pams 5% 83.5% g
5.4% 85.7% e B3.5% e 3"‘”—_70}\\«
¥ ; 2018-19 3 e
a ccess Rate 85.7% 61.3%
E Prerequisite Transferred From Another Institution
U% 2 Immediately After Prereq
6
successful: 1
7
Prerequisite Completion Inst
Coliea Hover over data points for details:
7 students who completed MAC1105 at SSC attempted
ACG2021 at UCF in the immediate, next semester, and
85.7% (6) were successful (ABC) in ACG2021.
M Prerequ Attemp
Prerequ ansferre:

Academic Success

* How successful are students in PCB3044 based
on their prerequisite background in BSC2011?

« What does the prerequisite grade in BSC2011
tell me about performance in PCB30447?

30

See data by

Select Target Course
muly |5 3024

Select Prerequisite Course

» [Bsczo011

&

UCF




9, 98.4%

Success Rate

~ |33

Grade Pts. %

Prerequisite Completion Institution

M Prerequisite Attempt

Prerequisite Transfer,

Central Florida

ninole State College of Fi

Overall Target Course Success (A,B,C) Rates by Prerequisite Course Attempt Source

Completed at UCF Transferred In

89.1% 76.4%

Success Rates of Target Course Based on Prerequisite Course Grade

AP Credit

ia College

Hover over data points for details:

14 students completed BSC2011 at EFSC and
earned an “A”, and 85.7% (12) were successful

(ABC) in PCB3044.
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Overall %success (ABC) in PCB3044
based on where PR was completed

.2%52 9% 955 ———— 100.0%
S17%._ 968%  511% 25 20 87.8%100.0% 100.0% 100.0% 100.0%
- 78.6% 85.4% 77.1% 73.3% 75.0% 75.0% H
R 53 g <+—— This chart tells you the
et 4 e o %success (ABC) in PCB3044
SR at UCF after completing
BSC2011 with a specific grade,
and whether the PR was
o2 . attempted at UCF or
g transferred.
Student Average Grade Point Performance Based on Prerequisite Course Grade @ :'ere:u 5?:e i:‘.e"‘rstec a; ueE
rerequisite lransferred From
W o 34 37 40
3 33 31310 31 # 28
26 30 26|26 Lt
24 25
26\/24
N 22 - 20 |13 <«——— This chart tells you the Avg
21 20 R .
i3 Grade Point earned in
PCB3044 after completing
14 . .
13 BSC2011 with a specific
B - letter grade (A, B, C, etc.)
Success Rates of Target Course Based on Prerequisite Course Grade
2%52 9% 95 5% 100.0% ._._.
e B57%. o 85.8% 100.0% 100.0% 100.0%
B75% oo /g; 2% b ]
o 2019-20
B &0 85.7%
% Prerequisite Transferred From Another Institution 50.0%
B A 50.0%
i o= 12
ssful: 2
2 14

0.0




Sequence Relationships

Undergraduate Course Sequencing Dashboard

gggggg

32

For the data obsessed

A big picture view of
all sequences with
multiple options for
filtering the data.

| recommend starting by
isolating a
Target Course Prefix

UCF




Filtering options--- Output display:

See Sequence by Prereq To Target Course Success Rates and Grade Point
(8) Success Rates Relationships

Grade Points

Prereq to Target Course Success Rates

Year PHY 2048 ->EGN 3310

(Al !

2020-21
2013-20
2018-19 MAC 2311 ->EGN 3310
2017-18

2016-17
Select Target Course Prefix . PHY 2049 ->EGN 3373 _rss%
EGN -

Select Gap Terms

(Al -

Prerequisite Completion Institution

(An) - g
400 MAC 2313 ~>EGN 3321 81.0%
Student Type

Success Rate

¥ (an)

FCS Transfer s

ETIC = EGN 3310 EGN 3321
Other

Prerequisite Grade 20.0
(All) MAC 2313 ->EGN 3343
A

D/NC EGN

FREEEEREE

W
AP Grade Average Grade Pts. & Success Rate

Q&A

« What additional sequences should be examined?
* Lower-level course discussed in alignment (or others?)
* Upper-level course offered at UCF
* Direct prerequisite not required!

« What else?

&

A

UCF

33




Medical College Admission
Dr. Erin Myszkowski, Director, Pre-Health & Pre-Law Advising, UCF

Medical School Admissions &

Community/State College
Science Courses

Erin Myszkowski, Ed.D.
Director

Pre-Health and
ucr | Pre-Law Advising

UNIVERSITY OF CENTRAL FLORIDA

Overview

Key Components to Advising Pre-Health Students

Science Prerequisite Courses — Community/State
College or 4-Year University

Pre-Health Transfer Student & Current Medical
School Applicant — Real Life Example

Q&A

34




Allopathic Medicine (M.D.) Osteopathic Medicine (D.O)

Path to Health Professional Schools

Skills & Values

Academics

Required Courses for Admission (a.k.a. “Prerequisites”™)

Pre-Health Professions

Dentistry

GPA (Overall GPA & Science GPA)

Extracurricular Activities

Volunteer/Community Service
Shadowing
Leadership

Research

35
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Skills & Values: Pre-Health Preparation

Personal Passion Preparation Time

High Respect-High Pay High Expectations

Helping Others Academic Mastery

Many Choices of Major Rigorous Course Load

Job Qutlook Very Competitive Admission
Altruism Educational Cost

Impact on the Community Educational Time
Awesome Responsibilities Awesome Responsibilities

Reference: C. Klinger, Valencia College

Academics: Pre-Health Preparation

GPA (Overall & Science): 3.5 GPA or higher

Required Courses for Admission — these will vary by health
professional school, but are basically:

General Biologyv I & II
General Chemistry I & II
Organic Chemistry I & II
Biochemistry

Physics I & II

Mathematics (College Algebra, Pre-Calculus, Trigonometry, Caleulus,
Statistics)

Highly Recommended (sometimes required) courses:
Anatomy, Physiology, Microbiology, Genetics, Social Sciences, Others
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Extracurricular Activities: Pre-Health Preparation

Volunteer/Community Service

Medical settings & non-medical settings

Shadowing
Medical professionals in medical settings

Often the most applicable experience to your learning and development
for health professional school

Leadership

Often a highly-desirable activity and skill of applicants to health
professional school

Research

Often a highly-desirable activity, skill, and interest of applicants to
health professional school

Experiences: Inside & Outside of the Box
WHAT MAKES YOU INTERESTING AND/OR UNIQUE?

You need 1o be STRONG Ingide gf the Box AND have Some Outside of the Box Experiences

that will make you Interesting & Unigue from other applicants.

M
P srarcht
Pullcations

irssion: Trips

Heatth g W
ok

h‘""lrm,

fh;r_Mr*
T
Ve e
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“Admissions officers
at 130 medical schools
completed the survey”

AAMC Survey: “How
important were the
following data about
academic preparation,
experiences,
atiributes,/personal
competencies,
biographic/demographic
characteristics, and
interview results in
identifving the
applicants to [interview,
offer an acceptance]?”

Taking prerequisite
science courses at
community/state
colleges and four-
year universities

PAAMC

Tatola 1 MSaN W0t AXTINGS of ACstsmi, Eipansntisl, Demographic, sed ntenvsw Dats Ussd
by Adenivaions Committers to Make Decnion About Whicth Apcieants Recstvs intervien inwtatons
arell Bae sgtance DMe

B Crtiens Dlata
g L
L
g e ]
g [T ety e
B Lyl 1+
= PR PR ——
s bt e v
P graen
e * Compsetion of * Baaemgarpant " Mty
gt s P g i e i 3h o 1A% Cru—
B s e + e At I et
e 15 ana A s b (MR sk Uyhater
=um o™ (e By e L
Buosiiliy, phoyvics, weed sy e pamp——
= e e
st
|
vt g o by | ey Vi
et e ] iy et
Ratenp = P amparprment noi Fiusmeacy i msfogie
=18 a2l g
= WTisrSege dteten Gareter
- i — | s s
g -
@ L amern e ai b S sy bt
. [ ]
Cormemsmety - comgm
srtenasnce
agm

“I'm right there in the room, and no
one even acknowledges me.”
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UCF Stance — Written in July 2014

UCF Contributors:
Erin Myszkowski, Director, Pre-Health and Pre-Law Advising

Amanda Colee, Director of Student Services and Advising, Burnett
School of Biomedical Sciences/College of Medicine

Lee Anne Kirkpatrick, Director, College of Sciences Advising
Services

Mike Hampton, Former Director, Interdisciplinary Studies, and
Professor of Chemistry

Pam Cavanaugh, Associate Vice Provost, UCF Regional Campuses

Pre-Health Students Transferring to UCF with
an A.A. Degree from a Community/State College:
Health Professional School Course
Recommendations

Q: Can Pre-Health students take science courses
at community/state colleges?

A: YES! But, Be Strategic.

See: htips://phpladvising.uef.edu/pre-health/transfer-stindents/recommendations/
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Page 1 — found
online on UCF
PHPL Advising
website on our
Pre-Health
Transfer Students
Recommendations

page.

hittps://phpladvising.ucf.edu/
pre-health/transfer-

students/recommendations/

S oo [t ., Pro-Health and
Meahh Pr Senesi Courre wver  Pre-Law Advising

Q: Can Pre-Health students take science courses
at community/state colleges?
a: YES! But, Be Strategic.

if a Pro-Health student Iakes SCIeNce CoWrsos al 3 Comm wnily /sixle colloge,

affer fransierring io a fouryear university, ihey must

« Continue fo 8am very good grades in Sclence CoLrses of he four-year
university (Don'l bet grades dip after transferring)
« Get 3 high score on thair health prof school resr
fox, MCAT [for madical schood] or DAT [for dental school)
= Siay ai ihe four-year universiy for courses affer iransferring ihore
{Don’t retum as 8 ransien! sfudent back 1o & community/state college)

Grades must be very strong at the community/state college and continue 1o
be very strong at the four-year university to be a competitive applicant for

health professional schools such as medical echoois or dental schools

important Tips

L] mdwmmmm-mdwmmﬂu

professicra| schosi

-mmmmmu'mmnm

T ——

e by ety eed membg
e e P e e el

Crrear vy A b Fa s Fan
5 BOENOE Ry S B ey v |
SEIRETE BTG 5701 SRR T AT D

NOTE B m ultmately up b2 asch sliudent i Secide whers & tete which cosries. Ak a fre-
HERIN A P 07 S5 ST B MBS [V ST JCSION B0 i DRI D [P PTG SLANOES.

~Make informed Docisions About Your Coursewori=

F L T T T IR P—

Page 2 — found
online on UCF
PHPL Advising
website on our
Pre-Health
Transfer Students
Recommendations

page.

hitps://phpladvising.ucf.edu/
pre-health /transfer-

students/recommendations/

[ e gy L I
- .
Pra-Health and
Neahs Pratssamal Stavel Courss sommenteons U | Pre-Law Advising
Important Tips jeonlinued
1) “Selectvity of s o = whare take cowrves v & faotor
By marry feesdih um.ml-m.mun

AeTawArg 1 a s f e

o BB B SR
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Context Matters! - Student Scenarios

Student #1: A premedical student started her
college education at a community college and is  Traditional A.A.

working on completing her AA degree. While e
. . student
earning her AA degree, she takes some Biology, =4
Chemistry, and Math courses at her community )
college and prior to transferring to a four-year
university.
Student #2: A premedical student is a Biology e

. £ e king Or . university student
majorlat a tour-year univer sity - Hels taking IANIC  aking science
Chemistry I at his four-year university, but he is courses transient
struggling in it and earns a “D”, so he chooses to 0
retake it during the next semester at a nearby

community college.

Context Matters! - Student Scenarios

Student #3: A high school student plans to be High school dual

“Pre-Med” when she gets to college and is enrollment student
advanced in her courses in high school. &
Therefore, she takes some Biology and Math - J

courses as a dual enrollment student at her local
community college.

Student #4: A college graduate with a Post-baccalaureate
bachelor’s degree in English has been in the
workforce for a few years, but now wants to go
back to college to become a physician. He learns
that he must first complete the medical school
prerequisite courses in order to apply to medical
school, so he begins completing the prerequisite
courses at a nearby community college.
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UCF Pre-Health Transfer Student & Current Medical School Applicant

l Daytons Ntats Collegs | i

2014 Susmar Semsatar

2014 Fall Ssssstar

1 MF ]
PR AL L ERRA (1]
271% Spring Semester
aoE 2020 HITED STA HIZTOR ]
TH 1 0 B
LS il
2015 Summar SeESSTAr
AMH 2010 UNITED STATES HISTORY TO 18 3.00 L
3015 Fall Femestar
M 2311 1
T il
2016 Spring Samsstar
e "

PRI IFLEE GACRO
2016 Fall Sessstar

2017 Spring Ssmaster
: 1011¢

2017 Susmer Sementer
" I % i WEM |
School Totals Afcempt Earped Poinkts GEA
[ 48
Totals apt Farres ¢ X

UCF Pre-Health Transfer Student & Current Medical School Applicant

..... Beginnisg of OCF Duderguaduste Bessrd
Fali 3907 roR/EfrenT s L2780 P00T) Aggciatamat Window 03/34/ 8987 G180 m
1
Tetale For GFA
Sprisg 3019 /el o1 w01 AgpaLmtaaat Window 1feTigT .00 m
1
Totals for PR
ommar 3318 TOASLASPO10 o DESENSZOLNG Agpointeent Window Ajaasseds 93 .00 M
Totala for PR
Fail 3010 PR/ PRSP0 W 137885 MOLN Agpeintmenl Windey WIaege .00 ™

Totals for SRR
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UCF Pre-Health Transfer Student & Current Medical School Applicant

Bpring 201%  (BLSOTSI0U0 we S4/30/201%0 Agpah i lment W Ak CI/IN/TARE 0D .00 Mw

EYEL v

Totals for GFR
Summsy J01% (PRSI0 e 0M/02/201%) APPoLATREAT W Ak SRSIASIREE 10 00 AM
Teiale for GFR
Fall 2648 (SASME/T019 Eo 12F1LF2019) Appointment Window: FISSIRLY 1080 AN

Tetals for ors

Bpeing 1020 (OL/OE/I020 we O4S17/3020) S iniment Bindow FES/ERLD 1000 AN

Tetals for GPM

UCF Pre-Health Transfer Student & Current Medical School Applicant

Transfer Credits for GPA

PR

* Total Credit Accepted Including Not for GPA : 157.00

Guess how many medical school (MD & DO) interview offers he currently has?

21!

MD School Interviews: 10 (UCF, USF, FAU, Miami, Nova, Temple, Drexel,
Wayne State, Medical College of Wisconsin, and Virginia Commonwealth)

DO School Interviews: 11 (PCOM, Touro-NY, LECOM-Bradenton,
KCUCOM, New York Institute of Technology, A.T. 5till, Des Moines,
Midwestern-Chicago, Nova, Incarnate Word, and Michigan State)

He has multiple MD and DO school acceptances and counting!
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UCF Pre-Health Advisors

UCF Pre-Health Advising on taking Science
Prerequisite Courses at Community/State Colleges:

We are Individualized in our advising; we are NOT
prescriptive in our advising
We really try to get to know our students and help them
make the best decision based on their individual life

situation (ex. finances, proximity, work/class schedules,
other hardships, etc.)

We are Evidenced-Based with students when we can be

We are the “Middle men/women” between the health
professional schools and the Pre-Health students

PRE-HEALTH
PRE-LAW

-7l

Trevor Colbourn Hall, Suite 205
Phone: 407-823-0101
Email: phpladvising@ucf.edu

Dr. Erin Myszkowski, Director
Kimberly Finlev, Academic Advisor IV
Chauntrice Riley-Stanford, Academic Advisor III
Brittany Cunnien, Academic Advisor I1
Courtney Martinez, Academic Advisor I
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The Faculty Advising Role: Beyond the Courses
Lianna McGowan, Professor of New Student Experience, Valencia College, East Campus

The Benefits of an
Informed and Effective
Faculty Advising System

Dr. Mia-Pierre Wall and Professor Lianna
McGowan

VALENCIA OLLE(

Advising Research

Faculty will assist in the advizing process in ardas for students to have a connaction with an advisor on a one-to-one
basizs. O"'Banion (1972} noted, “Thers are problams. too, with an instructor academic advising systam Often the
program of academic adizms 1z poorly concerved and coordinated; mstructors are left fo fond for thamsabies” (p. 14).
When this 1z done witheut support or training, the students can suffer (0" Bamon, 1972). Therefore, faculty-advising
traming 1z needead to educate faculty advisors.

Camphell and Mutt (2003) noted, “When viswed a= an educational process and done well, academic advisins playvs 2
critical role m comnecting students with leaming epportunities to foster and support their ensagement, success, and
attainment of leaming outcomeas™

Commmumnity colleges are increazingly a favorable financial option for stedents pursumg hizher aducation (Staley,
20107, As the commuumty celleze option becomes more atfractive, more students are seskimg to take ther education fo
this lavel 25 they begin their academic career bevond high school
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Faculty Advising and Community
College

« Faculty members at 4 year colleges and universities advise
students as part of their responsibility

= In contrast at community colleges, few faculty members are
required or frained to advise students (Pierre, 2017)

= At the time of my study, | was able to identify that Denver
Community College was one of a few that had faculty as
advisors......

ol e =06

Faculty Credentialing & Training
Annual Appointed Faculty

Credentialing Parameters for SLS Discipline
Minimum Requirements: master's degree and LFMP7200, New Student
Experience (NSE) Credentialing Training

Training process in summer from student services
Understanding curriculum

Engagement Hours in contract

Purposeful office hours




Faculty Credentialing & Training
Part-time Faculty

Credentialing Parameters for SLS Discipling

«  Minimum Requirements: master's degree and LFMP7200, New Student Experience (NSE)
Credentialing Training

Contract

« 2 hours advising responsibility per 3 credit course
= compensated apart from credit hour payment
= 3 sections of SLS 1122 / 9 credits/ © advising hours per week

Engagement Hours
o Course load: 3 classes maximum contract due to advising responsibility

= syllabus statement included in department checklist
use of online scheduling tool
«  recommended advising session fopics with discussion topics
— Session 1: Building Rapport and Career Exploration
— Session 2: Choosing a Major and Course Selection

CARNT U6 Fgh

SLS 1122: New Student Experience Course
= required general education course for all A.A and A.S. degrees at
Valencia
= added to college catalog in 2015
Area 1. Communications

Roquired Courses - There are a requrad 12 credits. The Freshrman Composion courses mus| be compleied with a meemum grade of C

b BT T Gioerdion Ry Fiaguinsmant
Frosfurnn Composstion |
B FRESHMAN COMPOSITION | * 1
of ENC 11814 Frasbenan Cormg | Honom
Froshman Comgonitssn §
Freshenan Comg il "™ 3
or ENG 11824 Frasbenan Comg H-Honors
Salpct one of the foll Oral € .|
EPC 1608 FUNDAMENTALS OF SPEECH ~
Fundamartili of Sheech- Homom,
z InspaaorE Communicaton *
BEC 181 Intrpasrsonal Comm - Momor ©
:;._ Mow Student Experance |
Meorw Siudont Exporience ©
o 5LE 113 NEW STUDENT EXPERIENCE HOMORS

TR o
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Curriculum Alignment

Course Learning Outcome

Students will design an education plan that includes goals for learning and a
financial plan.

Corresponding Evidence of Learning

Develop an academic plan that includes all admission requirements and
courses needed to earn their selected degree at Valencia and effectively
prepare for transfer (if applicable).

- Course curiculum outline submitted to college committee for approval
and approved via quorum vote. Recently updated February 18, 2021

U8R Nawd

Curriculum Alignment

Critical Thinking: General Education Qutcome Indicator

Students will design an education plan that includes goals for leaming and a financial plan

Academic Blueprint: Artifact for College-Wide Assessment

Grading Rubric

@ NSE-TermByTerm-CT-V1 2 pts 1pts 0 pis
What do | need? Complete a term-by-term academic plan where Excellent - Satisfactory - Developing -
student included all courses required for degree/program. SLO: This This This
Developed an education plan that includes all courses needed to eam infarmation i information is information is
their selected degree at Valencla GE: A3 Critical Thinking- Use of wused for data used for data used for data
Evidence collection and | collection and collection and
threshokd: 10 pts does not does not does not
impact your impact your impact your
grade grade grade

48




Sample Assignment

Section 2: Term-By-Term Plan
How to complete this section: Indicate if your program has Common Program Prerequisites. Then, plan the remaining classes requined for
your degree 2 Valencia inchading all necessary pre-reguisites for your curnent (or fature) propram, ming vour Degree Audit and Progras
Requiresnenty. Start by Slling in the classes you are exvolled in for the current yemester. Then, move to the sext tenm box and:
Under the Conrses column, type e course prefin and number for the coarse you want w take (ex. ENC 1101, not English
Comp). Do not inchude jumior level (3000) and sesmior level (4000) courses).

Tewrhedds tha Cradit Hnwrs for sach romres and than tninl the cradit hanrs frr tha term 29 the kestams of tha calomn

Current Fall 1030
Caurse Credit Hamrs Term & Year: Speing 2021
SLS 1122 3 Course Term & Year: Summer 2021
ENC 1101 3 ENC 1102 [
SPL 1608 ] MGF 1106 L HUM 1020
BSW | 00y 1 HSW 1020 STA 2021
Enlet couursg prefis & 8 Emler credil haours Enter course prefix & 4 Emter course prefis & @
Totsl Credit Hours: 12 Enber coune prefix & i Enter crodil hesar Enter course prefin & #
Total Credit Hours: 2 Enfer course prefix & #
Term & Year: Fall 3031 Total Credit Hours:
Caurse Credit Homrs Term & Year: Spring 1012
HUN 1202 3 Course Credit Howrs Term & Year: Summer 2027
POS 2041 i EVR 1001 3 Course Credit Howrs.
BSW 2022 3 BSW 2024 3 ELUH 2000 3
SPN 1120 a SPN 1121 4 BSW 2941 3
Enier oourse prefin & 8 Enmter credil hours Enber coune profia & @ Enter crodit howrs Enter course prefin & @ Emtrr conesdit hours
Total Credit Hours: 13 | atet .-.u‘mﬁn::ﬂ.‘: n Enter credit haoars 1 '5?-':‘.”-5—"‘."“ &e Emter cnecit Buosurs
Tetal Credit Hours: 10 arse prefix & & Emier
Total Credit Hours: L]

Questions?
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Integrating the General Education Program to the Student’s Major and Beyond

Dr. Lindsey Neuberger, Associate Professor, Nicholson School of Communications and Media, UCF
Dr. Rosalind Beiler, Associate Professor of History, UCF

Dr. Melody Bowdon, Associate Vice Provost, Division of Student Learning and Academic Success
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Motivations for Refresh

Student feedback indicating lack of cohesion/falling short of presented goals
Opportunity to connect with the Quality Enhancement Plan for improved outcomes
Challenges in student success that can be addressed through innovative practices
Barriers to meaningful assessment
Complexities of providing faculty support (adjunct, GTA, instructional and research)

Drive to improve FTIC retention

&

UCF

Key Elements of our Process

« Engagement

» Methodical progression

* Faculty development

* Broad and deep faculty leadership
« Community building

* Meaningful assessment

52




GEP Revision

Updated GEP Approach

* Integrative

* Provides students with a coherent experience
» Streamlined and more meaningful assessment
* Promotes a GEP community

* Fosters faculty collaboration and support
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The purposes of the UCF General Education
Program (GEP) are to introduce students to a
broad range of human knowledge and
intellectual pursuits, to equip them with the
analytic and expressive skills required to engage
in those pursuits, to develop their ability to think
critically, and to prepare them for life-long
learning. The GEP curriculum provides students
with the intellectual, ethical, and aesthetic
foundations necessary to make informed
choices; to accept the responsibilities of working
and living n a rapidly changing world; and to
lead a productive and satisfying life.
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LY s el
'@' @ CULTURAL
PROBLEM SOLVING INTERACTIONS
A aredl ApEhy . | i -. .5.. I- i |I-I IMImor '|:I|-.:.. |.l

INTERPRETATION
& EVALUATION

aTiters. speakens

tal materials n their

C. and professional worlds

KNOWLEDGE APPLICATION

€& Student Learning I.I.EI-”; ek by
vcr | and Academic Success Ry - CneVenaes fcing socet

EmTEaL

&
UCF

The UCF Integrative GEP

prepares students to broaden and deepen their
understanding of common human themes; to develop an
awareness of diverse cultures; and understand the cultural,
|hlstn:::rlcal, economic, and social implications of what they
earn

provides students with a deep understanding of scientific
methods and enables them to connect and apply those
methods to challenges facing society

prepares students to be well-informed citizens who can
reason and can apply analytical, statistical, and
computational methods to the challenges of a globally-
diverse and technologically-rich environment

prepares students to assess and decipher information in a
world full of conflicting sources

(€
UCF
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The Color Coding System

Cultural Interactions

Knowledge Application
Evaluation/Interpretation
Problem Solving

AMH 2020
Evaluation/Interpretation
Cultural and Historical

ANT 2511

Cultural and Historical
Knowledge Application
Problem Solving

56

BSC 2010C
Knowledge Application
Problem Solving

MAC 2311C
Problem Solving
Knowledge Application

ENC 1101

Cultural and Historical
Evaluation/Interpretation '3
UCF




Previous Assessment Models

Unit by unit/Course by course

Very little integration/coordination within
foundations

Almost no reaching across foundations

Sometimes felt a little like checking boxes

UCF

New GEP Assessment Guiding Goals

1)

2)

3)

Establish intra-foundation standardization (i.e.,
identifying benchmarks within foundations that cut
across the diverse disciplines and courses

represented)

-Working intra-foundation to find common threads, distinct
operationalization

Increase inter-foundation collaboration (i.e., work to
identify, codify, and implement secondary foundation

integration)
-Working inter-foundation to increase integration

Create a streamlined/functional/meaningful/integrative

GEP assessment structure that is realistic
-Develop and implement these new assessment processes g’

UCF
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Communication Foundation

Students who complete requirements for the
Communication foundation will be able to:

Comprehend, use, and/or apply information for
audiences in rhetorically appropriate ways (e.qg.,
sources, ideas, disciplinary content).

Communicate in rhetorically and stylistically
appropriate ways for a range of audiences, purposes,
forums, and occasions.

Conduct and present research in rhetorically
appropriate ways.

Employ communication principles, techniques, or
concepts to identify, explain, or address challenges
facing society. g}

UCF

Cultural Interactions Foundation

Students who complete requirements for the Cultural
Interactions foundation will be able to:

Identify and discuss themes that are both common
and distinct among diverse cultures.

+ Analyze and discuss the cultural significance of

pieces of art, performances, or texts from diverse
aesthetic, historical, and social contexts.

Compare and interrogate sources of meaning and/or
value related to the process of cultural production
across social and historical contexts.

Employ principles, techniques, or concepts
associated with the study of cultural interactions to
identify, explain, or address challenges facing society. g’

-

UCF
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Knowledge Application Foundation

Students who complete requirements for the Knowledge
Application foundation will be able to:

« Characterize a scientific theory as a product of
objective evidence and scientific methods.

+ Interpret, develop, and use visual representations of
data to make and support inferences from scientific
observations.

+ |dentify observational data as the foundation of a
scientific argument.

« Employ scientific principles, techniques, or concepts
to identify, explain, or address challenges facing
society.

Interpretation & Evaluation Foundation

Students who complete requirements for the Interpretation
and Evaluation foundation will be able to:

Demonstrate mastery of discipline specific vocabulary
and concepts.

Recognize social, political, or economic problems and
evaluate solutions to those problems.

Understand how to collect, evaluate, or interpret data to
draw conclusions.

Recognize and interpret the impact of social, economic,
and political institutions on the wellbeing of individuals
in a country.

Employ social science principles, techniques, or
concepts to identify, explain, or address challenges
facing society. &9

UCF
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Problem Solving Foundation

Students who complete requirements for the Problem
Solving foundation will be able to:

+ |nterpret posed real world computational, conceptual, or
statistical problems.

+ Apply learned computational, conceptual, or statistical
concepts or skills to solve problems.

+ Analyze results of a real world computational,
conceptual, or statistical problems.

+ Employ problem solving principles, techniques, or
concepts to identify, explain, or address challenges
facing society.

Leaming Outcome 1 Leamning Outcome 2 Leaming Outcome 3 Leamning Outcome 4

Comprehend, use, and/or | Communicate in Conduct and present Empiloy communication
apply information for rhetorically and research in rhetorically | principles, techniques, or
audiences in rhetorically |stylistically appropriate | appropriate ways. CONCEPLS 1o identify,
appropriate ways (e.g.. | ways for a range of explain, or address
SOUrces, ideas, audiences, purposes, challenges facing society.
disciplinary content). forums, and occasions.

Exam Ome lem XX Application Paper 2

Exam Ome ltem XX Persuasive Speech Informative Speach Ceremonizl Speech

Exam Ome lem XX Persuasive 3peech Informative Speech Elevator Pitch Speech
m Application Paper 1 Application Paper 2

Research Presentation Research Proposal Research Proposzl

iff

UCF
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Integrative Assessment
+ Allows faculty to individually

operationalize learning outcomes in their
courses

* Allows for assessment of actual learning,
hot siloed by disciplines

* Truly measures progress on integrating
our curriculum

* Allows us to measure the GEP as an_
actual PROGRAM - not just a collection g
of courses

Concluding Thoughts

* Encourage broad input, honest
feedback, and authentic collaboration

* [nvolve students in the process

* (Re)convince faculty of the value and
importance of assessment

&

UCF
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We are happy to hear any
suggestions, answer any
questions, and receive any
feedback.

Lindsay.Neuberger@ucf.edu

Rosalind.Beiler@ucf.edu

Melody.Bowdon@ucf.edu
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Active Learning in an Online Environment
Dr. Kersten Schroeder, Assistant Professor, Biomedical Sciences, UCF

DONTYOU lll\le_

Innovations and opportunities to
courses using online instruction

“Active Learning in an Online Environment”

2021 Curriculum Alignment Conference
Kersten Schroeder, Ph.D.
Assistant Professor of Medicine
Burnett School of Biomedical Sciences
College of Medicine
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Do you love to lecture like myself?

AREYOU NOT ENTERTAINED?!12!!

j\ = Q Popular Latest %g At/tzntz.f
HEALTH
Is the Lecture Dead?

RICHARD GUNDERMAN JANUARY 29, 2013

The nation's 80,000 medical, 20,000 dental, and 180,000 nursing school students
might think thar lectures are dead, or ar least dying. Health professions curricula
increasingly feature small-group, interactive teaching, and successive waves of
enthusiasm have arisen for laptops, PDAs, and rablet computers as the new paradigms
of learning. Commentators frequently single ourt the lecture as the prototypically old
school, obsolete learning technology, in comparison to which newer educational

techniques offer interactive, customized, and self-paced learning alternatives.

This is no arcane academic marter. The LCME, the organization thar accredits US
medical schools, strictly limits the number of hours per week students may spend in
lectures. So seriously does the organization take this mandate that, in October of 2011,
it placed one of Texas's medical schools on probation, in part because its curriculum
relied too heavily on "passive” approaches to learning -- foremost among them, lectures.

In medical education circles, "lecture” is fast becoming a term of derision.
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Liaison Committee on Medical Education

(LCME) accreditation standards

The accreditation process requires a medical education program to
provide assurances that its graduates exhibit general professional
competencies that are appropriate for entry to the next stage of their
training and that serve as the foundation for lifelong learning and
proficient medical care.

The faculty of a medical school ensure that the medical curriculum
includes self-directed learning experiences and unscheduled time to
allow medical students to .
Self-directed learning involves medical students’ self-assessment of
learning needs, independent identification, analysis, and synthesis
of relevant information, appraisal of the credibility of information
sources, and feedback on these skills.

iIClicker or Mentimeter

Classroom Response systems (CRS) are quick and easy to use. iClicker 2

CRS allow students to actively engage during the entire lecture.

CRS gives instance feedback to both students & instructor. _EEHDB .
CRS helps initiate a dialogue between the students & instructor. 4 E.
O ©
A
ey
B
—
How does CRS help instructors to Understand Their Students? —
D
It allows instructors to know where students are in their ?
=

understanding of the learning objectives at that moment in time.
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el  21st Century Skills

HOW TODAY'S STUDENTS .
CAN STAY COMPETITIVE Metro 4Cs Rubric Performance Areas

IN ACHANGING JOB MARKET

‘Communication

® Dalbeering Oral Fressntations

Active Learning is a strategy that People generally People are able to...
remember... (learning outcomes)

encourages a student to adopt (learning activities)

purposeful and meaningful P Describe Explain

approaches to their learning. 20% of what they hear

30% of what they see Demonstrate

Active learning encourages students .
50% of what Learnlng

to ask questions and become they see and

engaged in their own learning To% o what tey Active . Anatzs
process. Learning Evanate

The goal is to get students to be

active pa r‘ticipants in their lea rning Examples of Active Learning include: Escape Rooms,
; . Problem-based learning, Team-based learning,
instead of passive.

Case-based learning, and Game-based learning
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Types of Active Learning Exercises (ALESs)

Bacterial Growth assignment

Crossword puzzle

Fill-in-the-Blank

Short answer worksheet

Clinical Case competition

Kahoot competition

Writing assignment about non-pathogenic bacteria

Writing assignment about pathogenic bacteria

Developing a New Antibiotic assignment

Concept Map (not an ALE, but a good exercise for students)

What are Escape Rooms?

Escape Rooms are a team-based puzzle game
using a real-life scenario where individuals unveil
clues, solve riddles and puzzles, and complete
tasks in order to unlock the next clue and
ultimately figure out how to leave the room.

Escape Rooms fosters collaboration &
communication amongst group members, many
of whom do not know each other.

These real-life scenarios can be adapted to a
variety of curriculums.
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- o Biochemistry and
scape Room Molecular Biology

Escape Rooms have been an
effective tool for students in order to Special Issue: Teaching i the Time of COVID-19

help in reinforcing course concepts
They engage students with course
content in exciting and challenging
ways.

They can be performed in person or
in a virtual environment.

Both environments can use various

puzzles, riddles, and visual clues that  Sawsasiensemanarmn s s gl
can challenge the student groups e

nzo &, Schrosder KT, Applying active learning in a virtual classroom such as a molecular biology
escape room. Bigghem Mol Biol Educ. 2020;48:514-515. https://doi.org/10.1002/bmb.21428

.,'N

Pex

Escape Room for Molecular Biology |

MCL-1 plays a role in the development of cancer. It is an anti- apopiotic protein and inhibits
apoptosis of damaged cells. An over-expression of the MCL-1 protein can be linked to
various cancers such as, mela e

afian cancer

Professor Rue, mostly known for her cancer research, is battling a rare cancer at Beaumont

Hospital in Michigan

For 6 years, she has endlessly triec
herself. However, h

velop & drug 10 inhibit MCL-1 in hopes of curing
g wit was abruptly deralled when she was sent (o the
hospital 3 days ago. She is now unresponsive in critical care. However, hope remains!

Dr. Rue's research team reponed that she may have created a successful peptide sequence
as a drug but wasn't able to send it off for synthesis

The file holding her peplide sequence was hidden somewhere here in her lab, but no one has
been able to find it. It is up 1o your team to find the sequence in the next 25 minutes before
the lab closes and all hope is lost for Dr. Rue. She is known for her love of puzzies and
riddles. She always told her students tha 2y 1o finding any solution is using both the
right side and left side of your brain

Pleasze find her work and send it by courier to her oncologist in the next 25 minutes

Please TYPE your group number in the space below.
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Escape Room for Molecular Biology |

* Required

Lock w3

To proceed o the next section, sepasate each answer with a comma followed by a space. Do not use

capital letiers

Using the words left, right, high, and low. Solve each of the riddles. *

Directionality Lock

Proteins grow from C- terminus N- terminus
DNA polymerase reads in a 5 3° fashion
DA polymaerase 1 and 3 both have 3° 5" swonuclease activity

When 8H= (+] and 5= [+],

the reaction is spontanecus only at temperatures
When AHs (-] and A5s (),
the reaction s spontaneous only at temperatures

Your answe

{(hint: Innovation and Production)

What is it?
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How do Escape Rooms help instructors to

Understand Their Students?

It allows instructors to see how the students apply the learning
objectives when solving puzzles and riddles.

It allows instructors to see how students interact with each other.

It encourages instructors to get to know each student including
their strengths and weaknesses.

By utilizing an escape room, instructors can learn about their
students outside of the traditional classroom setting.
The students that led the groups were usually the “C” students.

Cancer Geneti DNA Name that posttransiational Wild
Sucks el e Damage Scientist- Modification Card
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Molecular Biology Pyramid

Molecular Biology Pyramid

AYARMN

Round 1

W Don’t be an “ASE”

Bonds, Bonds, Bonds Studying Genes

DNA Mutation Repairing DNA
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What is Case-Based Learning?

Case-Based Learning (CBL) is a strategy that encourages studentsto

engage with the course material or content using real-life cases,

scenarios, or applications.

Cases can range from scenarios that can be addressed in a single

class period, sometimes in the first few minutes of class

My favorite cases are sequential or iterative cases that require

multiple class periods and multiple learning activities to arrive at

multiple valid outcomes.

There are many repositories such as the National Center for Case

Study Teaching in Science for cases, but developing ones specific for

your course content and learning objectives seem to work the best.
= % NATIONAL CENTER FOR

* -
+NSF+

https://fetl ucf edw/teaching-resources/teachino-strategies/ teaching-methods-overview T GASE STUDY TEACHING IN SCIENCE
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https://zhanglab.ccmb.med.umich.edu/COVID-19/ httpsf/wwnw.rcsh_ore fnews?year=2020&article=5e74455d2d41073 105944f52 & feature=true

= Design nb]armuumn‘ Bloom’s taxonomy whach ane _\1
measarable, achwevable groen ime constrasnts, and nelevant 1o the topec. |

4 "!‘h:hmcbjmn'\ehhuntcnh ‘Shadents m thas course wll
Step 1:

Scheme for how to approach creating
from isoelectric focusing, mative gels, and |
a Case-based learning (CBL) activity Sss BTN oty oty oy o s o)

. - \
Case-based learning (CBL) has shown successful Uit e SRy T ot
results in improving student achievement and oupl  |-Etecemmm et T, |
facilitating retention of course content. Organize | wenters Sover oo J
CBL has traditionally been used for in person — _— —
. - ide induary questions group o answer. ased =
class exercises this case ae lised below:
CBL can be used in during a scheduled \/ " o ht s o diflcence bt e vervs L o
acid? Which amino acids hawve 2 chiral B group? How is pl calculsted
videoconference as long as students are willing Supd | Sy Brenwciyberiaioels s e sk vl witi e
--------------- Implement Mﬂmam with no charged sade chain? Identify the ammno
to be engaged and work with each otherin a acid that made band 1. What reason might there be four bands ca
student 1°s gel but five bands on stodent 2's gel? What is the diffesence
remote environment. e >/

* Evaluate stadents using challenging questions. These questions should
ize the information from each test in the experiments conducted
10 find whether stadents truly understand the materal Examples fom |
this case are below!

A CBL case should focus on a few learning
objective in mind.

<<

. * Another seudent ¢laima bamd 5 iy Proline; explain whether thiy student |
= Keep cases concise to only two or a few paragraphs Step 41 is cormect of imcorvect and why. Using the data provided, what are the
five amanos acids in the uslnawn mixnare; write their one leter and
Evaluate three letter names. Draw the strocthures of the five amino acids from the
unknown mixhare, L an amino acid found at band 1, 2 and 4,
ﬂd:l\‘.ﬂ'lis mha&tu{%d\lmmnmmwwlmdﬁj

= Encourage student cooperation for cases to work

effectively emphasizing 21 Century Leamfng Skills
Thibaut & Schroeder. 2020. Biochemistry and Mofecular Siology Education. 48:4B4~485. https://doi.org/10.1002/bmb. 21208

<
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Step 1: Plan

COVID-19 Case Learning Objectives

Demonstrate the ability to identify
the components of the coronavirus

Bloom's Taxonomy of Measurable Verbs

EVALUATION
Apprane
[SYNTHESIS | Argue

Recognize how mutations in the

coronavirus affect the amino acids

AT Azsess
| ANALYSIS | Assemble Chon

of different proteins . mm.m::’;';;‘ti;;_l_ : ‘“—J

Describe the processes of qPCR, o — e
RT-gPCR, and CRISPR including frw Q
how they can be used to detect the '::I;.“ ”;’
coronavirus s:

Design how CRISPR could be used
as a therapeutic agent for the
coronavirus.

Online ALE Protocol

to our Zoom online active-learning exercises.
1. Enter the Zoom meeting and wait until you are randomly assigned to a breakout room.
2. Once you are assigned to a breakout room, take note of your breakout room number. This will be your group number.

3. Go to the “People” tab on webcourses. Select the appropriate group depending on the date of the Zoom meeting
(example: if the Zoom meeting is on Monday July 6th, then select the “27may20 group”).

4, Under the Collaboration Tab, click the “+Start a new collaboration” button.

5. Under “Start a New Collaboration,” put the correct Case # and Group # as the document name. Your group number is
the same number from step 2.

6. Under “Collaborate with,” click on groups and then select your group.

7. Now, you should all be using the same collaborative document {Google Docs or Cffice 365). Please remember to share
your document with Dr. Schroeder or to edit the permission of the collaborative document to anyone with a link.

8. Make sure to communicate effectively with your group members either using the microphone in the Zoom Break-out
rooms or by the chat feature in either program. Please do not forget to ask questions of Dr. Schroeder or the teaching
assistants when they visit your breakout room or during the Zoom class session in the main room. If any student is found
to be loafing/not contributing to the assignment, then that student may receive a grade of 0 at the instructor’s discretion.

9. When your group is done with all ten questions for the case, please copy and paste the group chat and put it at the
bottom of your document. (this is for safety reasons and helps me to see what | may need to go over in the next class
session).

10. We will all move back to the main Zoom room when the allotted time for the case is done.
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Step 3: Implement

Zoom class Timeline

2:30 PM Discuss Chapter 3 (ie. first half of chapters this week)
2:45 PM Introduce Case #19
2:50 PM Start Breakout room for each group

Then go to Webcourses under the People tab and join the 21jan21 group matching the same number as
your breakout room number. Then, start a collaborative document under the Collaborations tab. Do not
forgot to add Dr. Schroeder to your collaborative document

3:10 PM Bring all groups back to main room to discuss questions and answers.
3:20 PM Discuss Chapter 8,"9 (i.e. last half of chapters this week)

3:35 PM Introduce Case #4

3:40 PM Send groups back to their Breakout rooms

4:00 PM Bring all groups back to main room to discuss questions and answers
4:10 PM Answer last minute questions

Class ends at 4:20 PM
Remember to turn in the link to your case assignments to Case #19 and Case #4
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Step 3: Implement

1. What are the components of a virus? How does this compare to the structural components of prokaryotes and eukaryotes? How do coronaviruses
infect host cells? (to go deeper, what are the structural components of the coronavirus that make it unique?)

2. Mutations in various SARS-CoV-2 proteins have caused it to become more virulent than other coronaviruses. This increased virulence is due to amino
acids interacting more strongly with ather molecules. Classify the 20 amino acids into groups and list what type of bonds/interactions each group can
make. Also, define each type of bond/interaction.

3

a. TB7825 in ORFla, codons AGT to AGC

b. 195615 in ORFla, codons UUA to UCA

c. L15607L in ORFlb, codons CUA to UUA

Mutations were also discovered in the main protease (MP=). Explain why a T285A makes COVID-19 more virulent than an 52844 or 1286L.

=

o }.:.."LF".-L,TH:
5. What is gPCR and RT-qPCR? Explain the steps in each. How is reverse transcriptase utilized? <) oy

6. AT-PCR is being used widely to test for COVID-13, why do you think this is? What does this say about the specificity and sensitivity of the results of the
test?

7. Draw the DMNA coding template for the following RNA sequence that is a part of the coronavirus:5"-UAAUCAGACAAGGAACUGAUUA-3"
8. What is CRISPR? Explain the step by step process of how CRISPR warks?

@. How can CRISPR be used to help develop a therapeutic agent for the coronavirus?

10. It is hypothesized that mutating a gene that codes far the spike protein may inhibit its ability to attach to a host's cell and cause further infection.
Explain how site directed mutagenesis can help with this.
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1. What are the components of a virus? How does this compare to the
structural components of prokaryotes and eukaryotes? How do
coronaviruses infect host cells? (to go deeper, what are the structural
components of the coronavirus that make it unique?)

Anatomy of a virus -

Thi comidd- 1 9 wvisus hae Several

Teatures we mary abie 10
target with drugs tobreak it
down and stop it entering cells

How do coronaviruses infect host cells?

- The protein spikes latch onto human cells, then
undergo a structural change that allows the viral
membrane to fuse with the cell membrane.

Have Lipid membrane
and Capsid

Cytoplasm
RNA enclosed in protein

Use host's ribosomes

Spike glycoprotein

- The viral genes can then enter the host cell to be copied, producing

more viruses,

- Recent work shows that SARS-CoV-2 binds to receptors on the
hurman cell surface called angiotensin-converting enzyme 2 [ACE2).

Have cell membrane

Cytoplasm
DNA in nuclecid

Have ribosomes in

cytosol

Have cell membrane

Cytoplasm
DNA in nucleus

Have ribosomes in
cytosol

Have membrane-
enclosed organelles
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Frequentist and Bayesian Statistical Findings

The results from this study
indicate final exam score is higher
in the CBL curriculum.

The average grade on the final
exam was higher in the CBL

curriculum semester (M= 81.9, B e o e e Ups _Ma_ow o Use Ot lew e
SD=13.262) versus the standard . " E e o e =R S S = 3
curriculum (M= 71.57, SD= 10.572) | 1 = v v v

Instructors implementing this e L
curriculum should expect an b & Qs G e N e

increase in scores between 3 I Am O e L

3.539% and 17.112% on their T
medical biochemistry final exams

Microbes & Magcs

A qames where ﬁmﬁe; can help you survive or maim you from the inside.
J o 4

* A Role-playing game where players adopt the roles of a
Microbial Mage or its Apprentice in a fictional setting.

» Players take charge for acting out these roles within a
narrative through a process of structured decision-making
regarding character development.

——

¢
v,
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Other Ideas that have been suggested

Live Action Role Play

A form of role-playing game where the participants physically
portray their characters and enact a plot of the game

Cosplay
I have thought about this numerous times
Scavenger Hunt
Family Feud
Murder Mystery
Clinical Case Competition Escape Room

THANK YOU

| WOULD LIKE TO THANK MY CURRENT & PAST
TEACHING ASSISTANTS AT UCF

Takuma Iwai Emily Svara Kevin Borges

Gabriela Alonso Megan Sorg Jie Hao

Zainab Baqri James Chang _
Jannelle Vienneau-

Stephanie Pintos Roberto Spilka Hathaway

Asia Rue Emelina Asto-Flores Jessica Huitsing
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MyScilLife: i .\‘}%

arning

A Free Distance Learning Tool for Science Teachers
[{ fect soduinaon i o O o i) w1 T Py anl ok i il vl Ty The who you

#» TeachersFirst

MySciLife®: Social Media for Middle-Level Science

Walcoma to MyScilLite, s tree, sducational social media platform that enables enriched learning and
engagement for middle-level science students! Studants use MyScilife to collaborate, connect, and
think critically as they create and respond to posts in a safe digital environment.
¥ - - - Students
]

Join you lans

Sparkiing Lysosame:

You're awesoms, T

but ' abwiays there 1o chean
up any bad things that 4

enter the cell.

Sparkling Lysasome:

| clean up the place, getting
rid of waste T and other
urwanted substances thet
mary get inlo the cell.

ASSIGNMENT:
CELL PRUCESSES b @hnulmt-l“lmﬁw

| may be thin, but I'm tough! |
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Try creating Low Stakes modules to help students get engaged early in the course

#[+ Lab O - Lab Math module

] Complete All ltems &

Lab Math explanation part #1

Lab Math practice quiz #1

Feds B 2 pt
Lab Math explanation part #2

Lab Math practice quiz #2

Fub 8
Lab Math explanation part #3

Lab Math practice quiz #3

Lab Math explanation part #4

Lab Math practice quiz #4
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Problem-Based Learning Timeline

10:00 AM |Introduce assignment & encourage groups of 4-5 to form
10:05 AM Chief Complaint displayed

Groups list 15-20 different Differential Diagnoses
10:20 AM Ask volunteers to discuss their top 3-5 differential diagnoses
10:25 AM Display Patient’s History & Physical Exam
Groups identify key findings in patient’s history & physical exam
10:45 AM Ask volunteers to discuss their key findings
10:50 AM Divulge Diagnostic Test & Lab Results
Groups write their Diagnosis, Concepts they brought from other courses, and
concepts that they need to research more

11:10 AM Divulge Diagnosis & ask groups to share their final thoughts

11:15 AM Class ends
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What is Problem-Based Learning (PBL)?

PBL is a learner-centered approach.
PBL is about becoming an active, independent, self-directed learner.

PBL is a great way to put the pieces together and work in groups (learn
to be a team-player).

The goal of PBL is that students use the cases to identify the necessary

concepts in order to master the topic
™
PBL is not®about solving the case or diagnosing the patient; rather, it is

about learning the foundational basic sciences relevant to the case

How does PBL help instructors to Understand

Their Students?

It allows instructors to see how the students apply the learning
objectives towards a case or real-life scenario.

It allows instructors to see how students interact with each
other.

It encourages instructors to get to know each student including
their strengths and weaknesses when studying.

The students that led the groups were usually the “A” students.
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A study comparing Lecture & PBL classes

At the end of the semester, the lecture and PBL groups scored
the same on the same exam.

After one year the lecture group scored a 50% on the same
exam and PBL group scored an 80%.

At the end of 4 years the lecture group retained 20% and the
PBL group retained 50%.

This was without review; neither group of students studied the
material before either of the retests.

The importance of this study is the higher retention in a PBL
curriculum suggests the PBL students will be better prepared in
the future.

Basrshanazacs. Baabhakhsh, Khazaei, & Tajadini. Comparing the long-term retention of a physiology cowrse for medical students with the traditional and problem-based learning. Adv i Hewlth So Edee 18:91-57 (2013

Thank you for your attention

Any questions???
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Pre-Major Transfer (Non-credit) Webcourses
Dr. Jeff Reinking, Associate Lecturer, Dixon School of Accounting, UCF

2021 Curriculum Alignment
Conference:

ADVANCING CURRICULUM
ALIGNMENT PARTNERSHIPS

Pre-Major Transfer (Non-credit) Webcourses

Jeff Reinking

Associate Lecturer, Dixon School of Accounting, UCF

A

Our Goals with this Project

To provide Information and Activities that will help

make our transfer students successful at the Dixon

School of Accounting, UCF, and their chosen career
path.

UCF
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Ways we currently provide
Information to our transfer students

1. Our Office of Professional Develop does a great job with their
orientation for new accounting student transfers.

* However, it is quite a bit of information to take in for one day.

2. Our RSO Accounting clubs — had a once a semester formal meeting
at UCF with students from the State Colleges before Covid. This will
restart once we go F2F again.

1. (Mostly) Weekly Newsletter for all accounting students &9}
=

UCF

Ways we have provided Information to
our transfer students previously

We held live orientations for new “Pre-Accounting” majors during the
second week of each semester.

+ RSO’s

+ Course sequencing

* Electives

* Recommended Minors

* CPA requirements

+ Advising

+ Skills needed

* Accounting profession and practice areas
+ Masters Degree

* Attendance at the orientations was very low

* We were not comfortable making these mandatory because we were not gﬁ
comfortable with the available “penalties”
UCF
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Activity that is important for our transfer
students to complete before taking ACG
3131 to get into the Major.

= Pre-Accounting Majors » Pages > Free Accounting Cycle Bootcamp in Wiley Plus b Student View courses UCF

Home
Anncuncements
Modules
Assignments
Grades

Peaple

Files

Syllabus

Qutcomes

Rubrics

View Al Pages [VET %y Edit [ Immersive Reader

Free Accounting Cycle Bootcamp in Wiley Plus

Wiley Plus Accounting Cycle Bootcamp

WileyPlus, UCF, and our Direct Connect Partners are offering a free Accounting Cycle Boot-camp for all our students to help prepare them for ACG 3131 Intermediate Accounting |. This boot-camp
is a refresher course for the foundational concepts that you learned in ACG 2021 Principles of Financial Accounting, and these foundational concepts are essential to your success in Intermediate

Accounting.

This Accounting Cycle Bootcamp is not part of the requirements for UCF's ACG 3131 Intermediate Financial Accounting | at UCF. It will provide an excellent foundation to help you succeed in ACG
3131, but it is not connected to the actual course and your ACG 3131 instructor will not be able to assist you with this Bootcamp.

Please see the attached instructions to sign up.

Link to registration document for details an how to up for the bootcamp B

Analogy — computer training

All of this intersected with my prior
work experience...
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New Non-Credit Webcourses for “Pre-
Accounting” Majors Launched in Fall 2020

 Students are automatically enrolled once they become a Pre-
Accounting major

* Welcome announcement once a semester

Pre-
Pre-Accounting Majors
rrrrrrr
A
(X
Assi
Grades a
- Kenneth G. Dixon
Files -
o ucr | School of Accounting
Outeames ) UNIVERSITY OF CENTRAL FLORIDA
Ruby
Quizzes
Conference on
I —— ) Welcome to the Kenneth G. Dixon School of Accounting. We designed the Pre-Accounting Major
Webcourses to provide you with the things you need to know to be successful while you are here at
P : UCF and in your future career,
—

Contributors from across the
Department

* Scholarship committee
* CPA advisor

* Faculty regarding the Accounting Profession
* BAP RSO —intro video
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Contents of the Course

WileyPlus Accounting Bootcamp

RSQ'’s — listing and contacts

Summer Leadership opportunities and Internships
Weekly Newsletter — how to join

Accounting profession and Areas of practice
Course sequencing, Pre-requisites,

Recommended electives, Recommended minors

Advising —where to go

CPA licensure requirement
Scholarships — availability and how to apply

Masters of Science in Accounting - info

Measures of Success — need more

* Enrollment in Wehcourses Course
* Webcourses for Pre-accounting — 1,074 enrolled Fall 2020
* Webcourses for Pre-accounting — 994 enrolled Spring 2021

* Bootcamp Enrollments
* Students enrolled in bootcamp for Fall 2019 - (with extra credit) 319 — not in the Webcourses Course
* Students enrolled in bootcamp for Fall 2020 (no extra credit) 105
* Students enrolled in bootcamp for Spring 2021 (no extra credit) 58

* Scholarship Applications

Year # Applicants
plizk 62
2020 7
209 48
208 36
7 25
2016 41
05 L]
2014 33
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Challenges

* Keeping the course up to date

* Messaging students in an environment where they receive too many
e-mails already

* How to measure the success and usefulness of the initiative
* Survey to ascertain usefulness/improvements to course

Next Adventure(s)

* “Accounting Major” Webcourses

« Starting an Accounting focused Transfer Student Success organization
that can be administered through the Webcourses

UCF
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2

Questions and Suggestions
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APPENDIX 2: List of Attendees

Name
Alina Stefanov
Allan Danuff
Alycia Ehlert
Amanda Norbutus
Amber Mullens
Amy Comerford
Amy Locklear
Anastasia (Hannah) Harris
Andrew Lieb
Angela Lowman
Angelia Smith
Aref Altawam
Benjamin Ohwovoriole (Ja Orr)
Bianca Monfilston
Bob Gessner
C Hudspeth
Carrie Henderson
Carrie Wells
Cecilia Larsson
Celena Ziems
Cheri Cutter
Cheryl Robinson [she/her]
Christa Diercksen
Christine Hanlon (she/her)
Christopher Leibner
Collin Gustafson
Dante Leon
Debbie Barr
Deborah Bradford
Deidre Seker
Delaine Priest
Delia M. Garcia
Donna Mixon
Eduardo Roman
Eileen Corelli
Elena Amesbury
Erika Kisvarsanyi
Erin Myszkowski

Institution
UCF
CF
DSC
VC
UCF
VC
DSC
VC
EFSC
VC
UCF
VC
VC
VC
VC
SSC
FLDOE
EFSC
SSC
VC
VC
VC
UCF
UCF
LSSC
VC
DSC
SSC
UCF

UCF
UCF
DSC
DSC
EFSC
CF
CF
UCF

Name
Fai Howard
Gabrielle Younker
Ginny Kopf
Graeme Lindbeck
Hannah Jenkins
Harrison Oonge
Heidi Ovalles
Holly Hollins
Isis Artze Vega
J Bottesch
James Jackson
Janie Valdés
Jeff "Migizi" Melton
Jeff Reinking
Jess Schrader
Jessica Kester
Jessica Lipsey
Jim McCloskey
Jimmy Gamez
Joanne Bedlek-Anslow
Joanne Kiriazes
John McNutt
John Weiss
Jonathan Lee
Joseph Brennan
Joshua Poniatowski
Karen barley
Karen Endebrock
Kerry-Ann Wright
Kersten Schroeder
Kim Maznicki
Kim Small
Kimberly Hardy
Kirby Brown
Kristen Chancey
Kristin Abel
Laila Nimri
Laura Blasi

Institution

VvC
VC
VvC
VC
UCF
VC
DSC
VvC
EFSC
LSSC
FIU

UCF
EFSC
DSC
DSC
VC
DSC
SSC
VvC
VC
VC

UCF

DSC
VC
UCF
SSC
UCF
UCF
CF
LSSC
VC
SSC
VvC




Laura Ross
Leonard Bass
Leticia Gonzalez
Lianna McGowan
Lina Williams
Lisa Cohen-East
Liz Barnes

Liza Schellpfeffer
Lynn Hepner
Magdala Emmanuel
Marc Campbell
Mark Collins
Mark Paugh

Max Nagiel
Melody Bowdon
Mia Pierre-Wall
Michael Olson

Michael Preston (He# His# Him)

Michelle Kwon
Mohua Kar
Muzaffer Oztek
Nabeel Yousef
Nancy Parks
Nataly Lopez
Nathan Baker
Nichole Jackson
Nichole Segarra
Pam Cavanaugh
Pat Ferguson
Paul Wilder
Pedro Patino
Pete Nicely
Rachid Ait Maalem Lahcen
Rebekah Lane
Richard Harmon
Richard Vollaro
Rob McCaffrey
Robert

SSC
VvC
UCF
VvC
SSC
VC

VC
UCF
VC
DSC
VvC
CF
DSC
UCF
VC
DSC
UCF
UCF
VC
SSC
DSC
LSSC
VvC
VC
VvC
VC
UCF
SSC
VC
UCF
CF
UCF
VC
SSC
DSC
VC

Rochelle Swiren
Rohan Jowallah
Shari Hodgson
Sidra Van De Car
Stephen Summers
Teena Bhajan
Teresa Dorman
Teresa Dorman - COS
Theodorea Berry
Tommy Minton
Upasana Santra
Van Quach
Zhongzhou Chen

SSC
UCF
UCF
VC

SSC
VC

UCF
UCF
UCF
SSC
VC

SSC
UCF






